An Experimental Study in Reporting Pupil Progress Through Parent-Teacher Conferences as a Supplement to Report Cards in the Wishram, Washington, Elementary School by Ransford, Orville G.
Central Washington University
ScholarWorks@CWU
Electronic Theses Student Scholarship and Creative Works
1959
An Experimental Study in Reporting Pupil Progress
Through Parent-Teacher Conferences as a
Supplement to Report Cards in the Wishram,
Washington, Elementary School
Orville G. Ransford
Central Washington University
Follow this and additional works at: http://digitalcommons.cwu.edu/etd
Part of the Educational Leadership Commons, Educational Methods Commons, and the
Elementary Education and Teaching Commons
This Thesis is brought to you for free and open access by the Student Scholarship and Creative Works at ScholarWorks@CWU. It has been accepted for
inclusion in Electronic Theses by an authorized administrator of ScholarWorks@CWU.
Recommended Citation
Ransford, Orville G., "An Experimental Study in Reporting Pupil Progress Through Parent-Teacher Conferences as a Supplement to
Report Cards in the Wishram, Washington, Elementary School" (1959). Electronic Theses. Paper 215.
AN EXPERIMENTAL S TUDY IN REPORTING PUPIL PROGRESS THROUGH 
PARENT- TEACHER CONFERENCES AS A SUPPLEMENT 
TO REPORT CARDS IN THE WI SHRAM, 
WASHINGTON , ELEMENT.ARY S CHOOL 
A The s is 
Presented to  
the Graduate Faculty 
C entral Washington C o l lege of Educ at io n  
In Partial Fulfil lment 
o f  the Requirements for the Degre e  
Master of Educatio n  
by 
Orville G .  Ransford 
August 1 95 9  
Lb 
-.5771 3 
R212.5e 
SPECIAL 
I COLLECTION 
8 
94l6Q 
 
 
    
 
    
 
 
 
 
     
   
    APPROVED FOR THE GRADUATE FACULTY 
 
 
 
        _________________________________ 
                        E. E. Samuelson, COMMITTEE CHAIRMAN 
 
        _________________________________ 
                        Edward K. Erickson 
   
        _________________________________ 
                        Everett A. Irish 
 
 
 
 
 
 
   
AC KNO WLEDGMENTS 
I am ind e bt e d  t o  fellow faculty membe rs who wo rked 
c o-operat ively and sp ent much t ime in making the parent ­
teacher c onfe renc e p rogram a reality and to the s ixty-two 
parents who c onsc ientously returne d the evaluat ive 
ques t ionnaires . 
My app rec iat ion also  go es  to  my graduate  c ommit te e ,  
Mr. Edward K. Erickson, Assoc iate Pro f e s s o r  Eve rett  A.  
I rish,  and espec ially to  P rofes s o r  E.  E .  Samuelson for 
encouragement and as s istanc e in helping me c o mplete  this 
pap e r. 
And , not the leas t ,  thanks go t o  my pat ient wife 
and our unknowing l ittle s ons fo r put t ing up with a busy 
hus band-father who se  t ime and attention we re claime d by 
the writ ing of this pap e r. 
TABLE OF CONTENTS 
CHAPTER PAGE 
1 I .  INTRODUCTI ON TO THE S TUDYo • 0 0' 0 • • • •'· .. . 
I I .  
I I I . 
Statement o f  the Pro bl em • • • 0 • • • • • • 
Importanc e  of the Study • • • • • •  • • • • • 
O bj ec t ives o f  the Study • •  • 0 • • 0 • • • • 
De finit ion of Terms • • •  • • • • • • • • • • 
Parent-teacher c onferenc es  • • • • • • • • 
1 
2 
3 
3 
3 
Reporting pup il progre ss  • • • • • • • • • 4 
Interview or v is itat ion • • • •  
Experiment or pro j ec t .  • • • • 
• • • • 
• • • • 
• • 
• • 
4 
4 
Evaluative ques t ionnaire • • • • •  o • • • 4 
Limitat ions o f  the Study o • • • • • • • • • 4 
Organizat ion o f  Remainder o f  the The s is .  
REVIEW OF RELATED LI TERATURE • • • • • • • 
• • 
• • 
THE RESEARCH SETTING • • • • • • • • • • • • • 
Introduc ing the Program.  • • • • • • • • 
Planning the Program • • • • • • • • • • 
Time o f  day to c onduct interviews . • • 
• • 
• • 
• • 
Length o f  t ime for each interview. • • • • 
Number o f  c onferenc e s  to  hold in one day • 
Schedul ing o f  parent s .  • • • • • • • • • • 
Means o f  making app o intments with parents .  
Type o f  guide to  use during c o nferenc e 
Record ing form • • • • • • • • • • • • 
• • 
• • 
4 
6 
13 
1 4  
1 6  
1 7  
1 7  
1 7  
1 8  
1 8  
1 8  
18  
CHAPTER 
IV. 
v. 
Evaluat ion o f  Conferenc e s .  • • • • • • • • 
ANALYSIS OF RESEARCH DATA. • 
Parents '  Evaluation. • • • 
Teachers' Evaluat ion • • • 
• • • . . . • • • 
• • • • • • • • • 
• • • • • • • • • 
SUMMARY, CONCLUSI ONS , AND RECOMMENDATIONS . • • 
v 
PAGE 
18 
20 
20 
24 
32 
S ummary. • • • • • • • • • • • • • • • • • • 32 
Conc lus ions . • • • • • • • • • • • • • • • • 
Rec ommendat ions • • • 0 • • • • • • • • • • • 
BI BLIOGRAPHY 
APPENDIX • •  
. 
. . . . . . . . . . 
. . . . . . . . . • • . . . . . . . 
A: Superintendent 's Evaluat ion o f  Confer-
B: 
C: 
D: 
E:  
F:  
G :  
enc e s .  • • • • • • • • • • • • • 0 • • 
Letter to  Parents • •  • • • • • • • • 0 • 
Conferenc e Appo intment Form. • • • • • • 
A Guide  Shee t  for Parent -Teacher Con­
ferenc es  o f  Pup il Progress  • • • • 
Samp le Report Card • • • • • • • • • 
Evaluat ive Que s t ionnaire to  Teachers 
Evaluat ive Que s t ionnaire to Parents .  
• • 
• • 
• • 
• 0 
33 
35 
37 
40 
41 
42 
43 
44 
46 
50 
5 1  
LIST OF TABLES 
TABLE PAGE 
I .  Parent s '  Evaluat ion of C onferenc e s  Held 
In Wishram Elementary School • •  • • • • • • 
I I .  Parents '  Suggest ions , Crit ic isms , and 
I II .  
Appraisals o f  the C onferenc es  • • • 
Teachers ' Evaluat ions of Conferenc e s  
Held in Wishram Elementary School • 
• • • • 
• • • • 
23 
25 
28 
CHAPTER I 
INTRO DUCTION TO THE S TUDY 
During the past few years c ons id erabl e  d iscuss ion 
relat ive to report ing pupil progress  t o  parents has 
arisen. In Wishram, Washington ,  where the investigator 
is princ ipal-teacher of the elementary school , a few 
t eachers and several parents were que stioning whether 
the reporting sys t e m  was as e ffe c t ive as it shoul d be . 
The school was using a syst e m  of quarterly 
reports ,  c ons isting of a c ard sent home with the chil d ,  
with the c onventional A ,  B, C, D, and F marks.  In 
addition, spac e was allowed for an evaluat ion o f  the 
student's personal habits and a page for teacher s '  
c omments .  Inadequac ies sens e d  in such a reporting sys t e m, 
enthusiasm gaine d while att ending summer school , and 
reading done about parent-teacher c onferenc es  promp t e d  
the inves t igator to make a prel iminary study as t o  the 
feas ibil ity of us ing c onferenc es  in reporting pup il 
progress . 
I .  S TATEMENT OF THE PRO BLEM 
I t  was the purpos e of this study to  determine if 
the values derived  from parent-teacher c onferenc e s  us e d  
a s  a supple ment t o  report c ards  woul d be worth while in 
the Wi shram, Washi ngt on, Ele me ntary Scho o l . Res ults o f  
a questio nnaire from the pare nt s ,  ano ther from the 
t e achers,  and an evaluat i o n  made by the distri c t  super­
i nt e ndent were used . Fro m  thes e  and from the study of 
literature available,  i t  was hoped that a more c o ncrete 
report i ng system might be  developed . 
II . IMPO RTANCE OF THE STUDY 
The import anc e of thi s study li es  i n  the values 
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rec eived by parent s ,  t eacher s ,  admi ni strat i o n, c ommuni ty, 
and, especially, by the children. If p are nts  c an gai n 
more i nsight i nto what the s choo l  i s  tryi ng to  d o  for 
their childre n, they may be  more underst andi ng and c o­
operative toward the t o t al school program. Whe n  p ar e nt 
and t e acher sit down and exchange i nformati o n  c o nc er ni ng 
the child,  both partie s  should the n  be  abl e  t o  c o ntribute 
more to his i ndividual growth. I n  regard to  thi s ,  Ada 
Shockley stated: 
The home and school have a j oi nt respo nsibility 
f or a child's developme nt .  What happens to  him i n  
either plac e  affects  hi s total behavio r .  I n  order 
to  help him d evelop a well-b al anc ed pers o nality 
struc ture,  the home and the school must  c o -o perate 
i n  worki ng out a sui t able program o f  ac tivi t i e s  and 
experie nc e s .  I ndivid ual p ar e nt -t e acher c o nfer e nc es 
are o ne of the mo st  s atisfactory means of thi s 
c o-operative planni ng possible (21: 1 ) . 
Po s s i ble values  of p are nt-teacher c o nferenc es t o  
the c ommunity and the admi ni strat or are :  (1) they 
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furni sh a l i ne of c ommuni c at i o n  with p are nt s ,  formi ng o ne 
li ne betwee n  school and home , (2) they devel op go o d  will 
by i nformi ng p ar e nt s  of their school and child , (3) the 
ad mi ni strator feels the i nterview is of gre at help to  a 
t e acher i n  her t e achi ng,  (4) they bri ng about support 
i n  terms o f  goo d  will and c omm.unity awar e ness  as well as 
i n  terms of funds , (5 ) whe n  p arents  have some share i n  
c o ncrete school activi t i e s ,  they have a ke e n  s e ns e  of 
belongi ng (1 6 : 14). 
III . O BJECTI VES OF THE STUDY 
The propos ed ob j ec tives are :  (1 ) t o  help chi ldre n 
grow i nt o  productive human b e i ngs who would fit i nt o  our 
d e mocratic  society as good c i t i ze ns ,  (2) t o  stimul ate 
professi o nal growth i n  the t e achi ng s t aff , (3) to  
develop rapport betwe e n  t e achers and p arent s ,  (4) to  
help cre ate  better s choo l-community relat i o ns ,  and (5 ) 
to devel op a s atisfac tory method o f  reporti ng pupil 
progress  to p arent s .  
IV. DEFINITION OF TERMS 
P arent-te acher c o nfer e nc es . A meeti ng betwe e n  
t e acher and par e nt ,  o r  par e nt s ,  usually held i n  a school 
c l as sro o m  for the purpo s e  of exchangi ng i nformat i o n  
c o nc er ni ng the child i n  scho o l  and the s ame child at home . 
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Reporting pupil pro gress . The term applied to  a 
planned pro c edure us ed by the teacher to  report a child's 
performanc e and growth at school . 
I ntervi ew or visitati o n. .Any c o nferenc e  betwee n  
t eacher and pare nt .  
Experi me nt � pro ject .  The operat i o n  undertaken 
t o  dis c o ver methods of i mpro vi ng pupil reporti ng 
prac t i c e s . 
Evaluati ve questionnaire.  A form used  by teachers , 
ano ther by pare nt s ,  to  e valuate the pare nt-teacher 
c o nfere nc e s .  
V. LIMITAT IONS OF THE STU DY, 
The scope of thi s study was limited to  pare nt s , 
t e achers , and adminis trators c o nnec t e d  with the first 
s ix grade s  o f  the Wishram Eleme ntary Scho o l . Their 
estimatio ns o f  the pro j ec t  supplied the research data 
for e valuati ng the e xp eri me nt . 
VI . ORGANIZATI ON O F  REMAINDER OF THE THESIS 
The remai ni ng porti o n  of thi s thesis  has bee n  
organized i nto four chapters , a bi bliography, and an 
appe nd i x. A bri ef survey o f  the c o nt e xt o f  the r e mai ni ng 
5 
c hapters i s  gi ve n  below. 
Chapter Two revi ews literature relat ed to pare nt­
t eacher c o nfere nc e s .  E xc erpts  from magazi nes , pamphlets,  
and books have bee n  us ed in  pre s e nt i ng the i nformat i o n. 
Si nc e  there has bee n  an i ncreased volume o f  writ t e n  
material o n  the subj ect ,  only e no ugh was used to  gi ve an 
adequate sampli ng of rec e nt tre nds and theori es  of 
reporti ng pupil progress . 
Chapt er Three  discus s es the res earch se tti ng ,  and 
deals with materials and pro c edures  used i n  c o nducti ng 
the e xperime nt .  The pro c e s s e s  o f  i ntroduc i ng ,  organi zi ng, 
and holding the c o nfere nc es are also  gi ve n  in this 
chapter.  
The f i ndi ngs from the e valuati ve questi o nnaires 
returned by the parent s  and by the t e achers are found i n  
Chapter Four . 
Chapter Fi ve c o ntai ns the summary , c o nc lus i o ns ,  
and rec o mme ndatio ns .  I ncluded i n  thi s chapter are 
pro bl ems requiring further study i f  future pupil­
reporti ng prac t i c e s  are to  bec ome more effecti ve .  
The thesis  closes  wi th the bi bli ography and 
appe ndi x. 
CHAPTER II  
REVIEW OF  RELATED LITERATURE 
I n  rec e nt years a c o nsiderable amount of wri ti ng 
about pare nt -teacher c o nfer e nc e s  has been  d o ne .  A great 
port i o n  of it appears i n  professio nal mag azi nes and 
p eriodical s o  
There i s  a vari ety o f  opi ni o n  amo ng educators 
regardi ng tre nds in report i ng pupil progress  to  par e nt s .  
Parent-teacher c o nferenc e s  are usually me nti o ne d  as a 
pro mi s i ng solut i o n. Whether a defini t e  tre nd i s  d e velop­
i ng t oward the use of the c o nfer e nc e  plan is d ebatable ,  
although i t  i s  difficult t o  fi nd many school people who 
will d e ny that parent-teacher c o nfere nc e s , pro perly 
organi zed , are preferable to  the tradit i o nal o ne way 
report c ard (18: 10 1 ) 0 
I n  regard to  thi s ,  John A.  Barr , not ed educator 
and writer,  stat e s ::  
Pare nt-teacher c o nfer e nc e s  have b e e n  a p art of the 
educ atio nal plan fro m t i me i mme morial . Howe ver , the 
exte nsi o n  of the i nstrume nt has b e e n  a rapidly 
growi ng i nno vati o n  o f  more rec e nt ti mes . Ele me ntary 
schools have adopted the c o nfere nc e  as o ne of their 
means of reporti ng pupil progress  either as a 
supple me nt t o  or i n  lieu o f  the report c ard . 
a planned program of c o nfere nc e s  i s  scheduled 
s chool or no t ,  it is very probable t hat e very 
at every grade l e vel will have s o me type of 
c o nfere nc e  wi th a par e nt duri ng the year .  
Whether 
i n  the 
teacher 
Educati o nally, the c o nfere nc e  c an be far sup erior 
to any written  mat eri als i n  e xplai ni ng the s chools , 
the growth o f  the child , and i n  understand i ng the 
parent ' s attitudes . Many s chools have ac c epted the 
i mportanc e  of the par e nt-teacher c o nfere nc e  as a 
tool in buildi ng a mutual understanding betwe e n  the 
ho me and scho ol (2: 1 ) . 
Co nflict  i s  always distres si ng ,  but i t  c an be 
us eful . Rec ently i t  has helped earnest  c i ti ze ns and 
d e vo ted t eachers to  agree  that ho me and school must  
re build their uni ty. Ho me and school must  supple ment 
each other ; they must  make a c o nsistent i mpac t . The 
teacher should be a skilled team worker,  i n  c o nstant 
touch with his c o educat ors i n  the ho me (14: v) . 
Effec t i ve ho me school relatio ns c an bri dge the 
gap creat e d  by lack of und erstandi ng betwee n  parents and 
teachers . They c an also  gi ve pare nts  peac e  o f  mi nd 
about their children's educat i o n  and guarant ee  that 
today ' s knowledge will be us ed for the youngsters ' well 
bei ng ( 14: v) . 
I f  the ti me ho nored pri nc iple that ho me and 
schools should work together i s  acc epted , educators are 
o bligated t o  d e vi s e  reporti ng syst e ms to  make such 
c o o peratio n  p ossi bl e .  The schools  c annot do thi s alo ne . 
Pare nts  must  be i nvol ved in planni ng reporti ng sys t e ms 
i f  the sys t e ms are to do what they ought t o  do  (5 : 274) . 
Pro bably the most  effec ti ve way of reporting 
pupil progre ss  to parents  i s  through parent-teacher 
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c o nferenc e s  (1 2: 358) . The plan of c o nfere nc i ng c a n  be 
suc c e s sful and worthwhil e  o nly as the t eacher i s  
c o nvi nced  of i t s  value and desires to  use i t .  Mary and 
Lawrenc e  Frank state i t  thi s way: 
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Thi s i s  quite  a task , thi s j o b  o f  c o mmuni c at i o n, 
we have to lear n  to  do  i t  humanly , war mly , with 
genui ne c o nc ern for parental diffi culties  and 
s e ns i bi li ties , as well as tho se  of children. Whe n 
both group s are worki ng i n  the direc t i o n  of humani ty ,  
ho nesty ,  well bei ng .of childre n, mi stakes made out 
of genero sity , talked o ver together , will not hurt 
de eply or for very l o ng (1 1 : 20 5 ) . 
The literature does  not gi ve e vi d e nc e  of the 
c o nfere nc e  plan bei ng used before 1 930 ; howe ver , i t  i s  
quite  likely that i ndi vi dual t e achers had used the m t o  
supple me nt the regular report card . The e l e me ntary 
scho ol sys t e ms i n  Highland Park, Michigan, and Aberde e n, 
South Dakota,  were reported to have bee n  usi ng the 
c o nfere nc e  plan before 1935 (8: 6) . 
Fro m  1 945 to  1 95 5  the c o nference plan appears to  
have spread rather rapidly and widely in the Uni t e d  States . 
A number of schools  have e xperi me nt ed with the m and 
have reported the results . The Woo ldridge School  of 
Austi n, T e xas , has made a thorough report o f  this kind 
which deals with the o ver all pro bl e ms o f  group i ng ,  
marki ng ,  and reporti ng t o  pare nt s .  The Mi nneapoli s ,  
Mi nne sota,  public ele me ntary schools  have found par e nt-
t eacher c o nfer e nc e s  quit e  feasi bl e  as  means of  reporti ng 
pupil p rogress . Smaller eleme ntary schools reporti ng 
favorable react i on by pare nts and teachers to the us e of 
the c o nfere nc e  plan are Newhall , Iowa , and Mc Cook,  
Ne braska (18: 102) . 
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In Richmo nd ,  Califo rnia ,  where parent -teacher 
c o nferenc e s  have bee n  a part o f  the instruc ti onal pro­
gram in elementary schools for several years , an e xt e ns ive 
study of the c o nfere nc e s  was rec e nt ly c omple t e d .  The 
analysis was based o n  tape  rec ordi ngs of si xty ac tual 
c o nferenc es held during o ne of the regularly scheduled 
s e miannual c o nfer e nc e  periods . It  bec ame c lear duri ng 
thi s research that the performanc e  of par e nt s  and 
teachers in the c onfere nc e s  could be s eparated in two 
g roup s ,  o ne group of high-level performanc e s  and the 
o ther of low-level performanc e s  (17: 21 9) . 
Whe n  c rit ic i sms o f  parent -teacher c o nf er e nc e s  
are based o n  the charac teristic s of c o nfere nc es 
repres e nting a low level of performanc e ,  it is c lear 
that the crit ic isms are justif ied . The lack o f  
c ommuni cati o n  betwee n  the partic ipant s  and the failure 
of c o mmo n  planning for the child are all too appare nt . 
Co nfere nc e s  repres e ntative of a low level of  
performanc e c an be improved with free r  e xc hanges  of 
informati o n  by the partic ipant s .  The t eac her must avo id 
direct que stio ning which fails  to  draw out respo ns e  fro m 
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the parents  and leaves the teacher in the dominant role . 
The items o n  a guide sheet  should be l imit ed in number 
and not followed too  rigidly . O nly a few po ints should  
be dis cus sed , but the se  should be s tres sed.  Spec ific 
illustratio ns and e xamples  of work should be used to 
make the dis cuss io n  meaningful , and purp o s eful planning 
should be do ne j o intly by the t eacher and the par e nt .  
I t  is evid e nt from the charac t eris t ic s  o f  par e nt­
teacher c o nfere nc es represent ing high level of 
performanc e that the c o nfer e nc e  is more than a pupil -
progress  report . I t  is an e xperie nc e  in c o -operat ive 
human relat io nship s .  I t  offers an opportunity in c om­
municat io n  betwee n  two pers o ns vitally respons ible for 
guiding a growing child in meeting his ne eds and the 
demands of democ racy (1 7: 219-224). 
Maves states  the value of go od parent-teacher 
c o nfere nc e s  to school c ommunity in the following manner: 
Advo c ates  of improved public relat ions for schools  
state that eve n the most c ausal [s icJ c o ntact s  t e nd 
to influenc e the publ ic attitudes --rc>ward scho ols , 
favorably or unfavorably. The par e nt -t e acher 
c o nfere nc e ,  which c an be us ed in any c o mmunity , is 
dynamic potent ial ity for c o nt inuous public ity ,  
educat io nal interpretat io n, and c o -operat ive e ndeavor ·. 
The c o nfere nc e  must ,  however , reach a high l evel of 
performanc e if it is to  be of the mo st  value (1 7: 224)0 
I n  the Ro bert E .  Lee Elementary S chool , Birmingham, 
Alabama ,  the teacher holds a group c o nferenc e  as early in 
the school year as poss ible and may have ano ther o ne near 
the close  of the year. I nd i vidual c o nf er e nc es are used 
as the need ari ses  for the i ndi vidual child (7: 230 ) . 
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After e xperime nti ng i n  o ne of the local schools , 
the e ntire She boygan, Wi s c o ns i n, eleme ntary school system 
has adopted pare nt -teacher c o nfer e nc e s .  The launchi ng of 
thi s program i nvol ved the followi ng:  (1 ) prepari ng a 
bulletin e xplai ni ng the nature and s c op e ,  (2) helpi ng 
teachers prepare for c o nfere nc e s , (3) c o nduc t i ng a well 
planned i nservi c e  program for t eachers and a study pro­
gram for parent s ,  (4) scheduli ng the different types  of 
c o nfere nc e s , (5 ) fi ndi ng ways to  reach all par e nt s ,  and 
(6) evaluati ng c o nferenc es (1 : 210-11 ) . 
I n  the many school systems which have adopted the 
parent-t eacher c o nfere nc e  plan as a regular report o f  
pupil pro gress , c o nferenc e s  have bee n  pro vided i n  mo st  
i nstanc es ,  twi c e  duri ng the school year ,  usually at  the 
c lose of the first and third quarters of the school ye ar .  
Fift ee n  mi nutes  appears t o  be the popular time all otme nt 
for e ach i ndi vi dual c o nfere nc e ,  and i t  i s  c ommo n prac tic e  
t o  use some scho ol time for them. The report c ard has 
been c o nti nued i n  many o f  the s chools which have adopted 
the c o nfere nc e  plan of reporti ng ,  the mo st  fre que nt 
reas o n  bei ng the nec essity o f  maki ng a rec ord o f  the 
child's progre ss . Reluc tanc e  of parents  to make the 
transition from a writ t e n  report of pupil  pro gress  to the 
c o nfere nc e  method may well be ano ther reas o n  for 
c o nti nui ng the use of the report c ard (18: 102) . 
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I n  some quarters doubt seems to exis t  c o nc erni ng 
the ade quacy of the pare nt -teacher c o nferenc e metho d .  I f  
a written  stat eme nt i s  not s e nt t o  the parents , no record 
may be kept for the school files .  The child may not be 
kept i nformed of hi s scho ol progres s  unl e s s  he has a 
report c ard with marks upo n  i t .  Some o f  the classroo m  
t eachers may not be c omp e t e nt and diplomatic  i n  planni ng 
and c o nduc ti ng the c o nferenc es . Howe ver , these  o bj ec t i o ns 
c an be met and c o rrect ed and seem of  lesser importanc e  
when weighed agai nst the gre at values  whic h  s e em t o  
result from the c o nf ere nc e  method of reporti ng .  Par e nt s  
and teachers , gi ve n  the opportuni ty to  exchange pertine nt 
i nformatio n regardi ng the child , may make d efi ni t e  p lans 
for impro vi ng hi s educ ati o nal experi e nc e .  I f  the 
clas sroom t eacher c annot provide the p arent wit h  more 
c o mplete i nformati o n  duri ng a perso nal c o nferenc e than 
by way of a report c ard wit h  its  traditi o nal marki ngs , 
there i s  room for questi o n  as the t eacher ' s  fi t ness  for 
her positio n (18: 103) . 
C HAPTER I I I  
T HE RESEARCH SETTING 
Wishram, Washingt on, in Kl ickitat C ounty , is a 
s mall c ommunity of about e ight hundred people locat ed 
on the Columbia River , approximately e ight e e n  miles  
s outhwest of Goldendale ,  Washingto n, on U.  S .  Highway 
830 . The ec onomy of the c ommunity is stabil ized by the 
Spokane , Portland , and Seattle Railroad Company which 
maintains a maj or switching stat ion at Wishram. A large 
majority of the c ommunity ' s  workers are e mployed by the 
railroad c ompany. Most  of the remaining workers are 
aut omobil e servic e stat ion att endants ,  s t ore c lerks , 
and school perso nnel . 
The l oc al school sys t e m  is hous ed in one buildi�g 
serving elementary , junior high, and s enior high levels o  
During the t ime of this investigat ion, approximat ely 190 
children were in the three  levels ;  40 in high school ,  
25 in junior high school , grades  seven and e ight , and 1 25 
in ele men tary grades  one through s ix. Grade one had 32 
chil dren, grade two had 20 , grades  three and four each had 
16, grade five had 1 8, and grade s ix 23. All students 
l ive within two miles  of the s chool , approximately 70 per  
c ent be ing closer than e ight bl ocks . 
The ad ministrat ion and supervis ion of the school 
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system were handled by the distri c t  superint e nd e nt­
princ ipal , whose  o ffic e  is i n  the same buildi ng .  The 
eleme ntary pri nc ipal ,  who was also  full-t ime s ixth grade 
teacher and high s cho ol basketball c o ach,  supervised the 
ele mentary grades . 
S ix teachers were e mployed for the first s ix 
grades . Each grade was self-c o ntai ned e xc ept grade s  five 
and s ix, where two teachers c o -operated i n  the are as of 
physical educ atio n, art , and musi c . 
I .  INTRODUCING THE PROGRAM 
Upon reali zi ng the p o s si bility of usi ng pare nt­
t eacher c o nfere nc es as a part of the pupil reporting 
practic e s , the i nvestigator discus s ed the plan with the 
d istric t  superi nt e nd e nt .  He was very c o -operati ve and 
gave his approval and supp ort . 
I t  was found through earl ier c o ntac t s  wi th 
numerous parents  that their feelings about parent -t eacher 
c o nferenc es were quite favorable . 
The ne xt and pro bably the most  i mp ortant step was 
to determine if all the teachers of the first si x grades  
would be i nt erested in d e veloping a c onfere nc ing program. 
The investigator felt that the suc c e s s  or failure of such 
an undertaki ng hinged pri marily upo n  the t eachers'  c o­
operatio n  in planning the progra m  and the ir role i n  
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carrying i t  out . 
After the first two weeks of s cho o l , each teacher 
was tactfully approache d concerning hi s t houghts  about 
parent -t eacher conferences  as a met ho d  of reporting pupil 
progress  to parent s .  Reactio ns were vari e d .  One t eacher 
remarked that conferences  would require a great deal o f  
time and work , another had had experience s  wit h  t hem and 
felt t hey were very wort hwhile , and one teacher expressed 
a desire to hold conferences  wit h  t he parents o f  children 
in her roo m. In general , t hey all s howed dissatisfaction 
wit h  t he reporting met ho d  being used at t hat time . 
At t he next teachers ' meeting t he topi c for 
discus sion was parent -teacher conference s .  A bri ef 
hi story of t heir success  in o t her s chools , po ssi bl e  
values to  be derived , apparent ne e d  i n  t he s cho o l , and 
the basi c philosophy underlying parent -teacher conferences 
were presente d by t he investigator .  The t eachers were 
int erested , some very much s o .  A suggestion to  hold 
conferences was mad e .  T hi s  was receive d quite  favorably . 
T herefore , several excellent books and pamphlets  about 
t eacher-parent relations and t e chni ques and met hods of 
conferencing were cir culated among t he t e achers . 
It  was decided by t he t eachers at t he next faculty 
meeting t hat t he Wis hram Elementary S chool faculty wo ul d  
begin planning and organi zing indivi dual parent -teacher 
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conference s .  A conference at the end of the first 
reporting period and again at the end of the third 
reporting peri od , plus conferences  concerning children 
with unusual problems was felt by the group to  be sati s­
fact ory . A letter of intro duct i on concerning the 
conferencing plan, found in Appendix B, was sent to all 
parent s having children in any of the first six grade s .  
Since the Parent T eacher Ass o ci ation exe cut ive 
b oard had already planned a "Meet  The Teachers Night " for 
the s e cond Monday o f  October , a date for group conferences  
was already established . All o f  the teachers were 
·introduced at the large group me eti ng ,  before the parents 
divided into  smaller groups t o  vi si t the various clas s­
r o oms . During the group conference s  each teacher was in 
her classroom for four fift een-minute peri ods . I f  some 
parents had more than one child enrolled in the s chool , 
thi s gave them an apportunity to  vi sit the class -
rooms o f  all their children. General information 
concerning classro om pro cedures  and curri culum was 
pre sented by the teacher. Parents had the opportuni ty 
at thi s time to ask questions of the teachers . 
II . PLANNING THE PROGRAM 
Upon determining when and how many individual 
parent-teacher conference s  were to be used as a 
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supplement to report cards in reporting pupil progre s s ,  
t he teachers '  next steps were t o  d e cide : (1) time o f  day 
to  conduct intervi ews , (2) length of t i me for each 
interview, (3) number of conferences  to  hold in one day ,  
(4) s cheduling o f  parents ,  (5 ) means o f  making appoint­
ments wi th parents ,  (6) type of guid e  to  use during 
conference , (7) recording form ,  and (8) evaluation of 
conference s .  
Ti me o f  day to  conduct intervi ews . Mos t  teachers 
defini t ely wanted to hold conferences  during s chool  time . 
The di stri ct superint endent agreed t hat one hour early 
di s mi ssal of t he first s ix grade s  for enough days to  
allow teachers to vis i t  wit h  all the parents would be 
feasi bl e .  
Length of time !2£ � intervi ew. T he group 
decided t hat each individual conference s hould be 
allowed a maximum o f  twenty minute s .  I f  more than 
twenty minut es  was ne cessary , a supplementary conference 
could be s chedule a  for a later date . 
Number of conferences to  hold ,!!1 � day. It  
was the general feeling of the group t hat a teacher is  
frequently not at  her bes t  near t he end of t he teaching 
day. On t hat account it was resolved t hat only three 
co nfere nces a day would be s cheduled . 
Scheduli ng of parent s o  Be cause many par e nt s  had 
more than o ne child i n  t he eleme ntary s cho ol ,  i t  was _ 
felt that the s chedule s hould conve ni e nce t he m  as much 
as possi ble . Therefore , i t  was planned so  t hat t he s e  
parent s  could take part i n  all t heir co nfere nces i n  o ne 
day .  
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Means of  maki ng appo i nt me nt s  wit h  pare nt s .  After 
looki ng over various types  of for ms us ed i n  other s cho ol s , 
t he group devi s e d  an ap point me nt slip used by all the 
teachers . Thi s  for m  i s  s hown i n  Appe ndix c. 
� of guide  to  � during co nfere nce . A 
co nsiderabl e  amount of readi ng and d i s cuss i o n  was do ne 
by t he teachers before reachi ng a deci si o n  as t o  what 
type of  guid e  was to be used . T he guid e  s heet  appears 
i n  Appendix D. So me teachers us ed t he report card , 
s hown i n  Appendix E ,  as a supple me ntary guide . 
Re cord i ng ..f.2.!:.!!!· The guide s heet  ref erred to  i n  
t he above paragraph also served as t he record o f  t he 
confere nce . After co mpletion i t  was placed i n  t he 
child ' s  permane nt record file . 
Evaluati o n  of co nf ere nce s• Aft er co mpletion of 
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t he c onfere nc i ng program, an evaluative que sti onnaire , 
found in Appe ndix F, was c ompleted and returned by eac h 
t eac her i n  t he e l e me ntary grades . Eighty-eight and five 
t e nt hs per c e nt o f  t he parent s  taki ng part in t he 
c o nfere nc e  also responded to  a questi o nnaire , whi c h  appears 
i n  Appe ndix G .  A written  stat eme nt of evaluati o n  fro m 
the di stri c t  superi nt e nd e nt i s  s hown in Appe ndix A .  
T hese  evaluatio ns c onstitute i n  part t he basis  for future 
planni ng of parent -teac her c o nfere nc e s  i n  t he Wi s hram 
Ele me ntary Sc hool . 
As the t eac hers were planni ng i ndividuality for 
t heir vi si tat i o ns wit h  pare nt s ,  t he ele me ntary pri nc ipal 
provided the m  wit h  materials be nefi c i al to  their efforts 
and att empted to answer questi o ns peculiar t o  t he 
c o nferenc e  program. 
The par e nts pro ved t heir degre e  of interest i n  
t hi s  form o f  report i ng pupil progress  by t heir act ive 
participat i o n  i n  t he c o nfere nc e s . Over 97 p er c e nt of  
the parents  of all c hildre n  in  grades  o ne through six 
t ook part i n  t he fall c onfer e nc e s .  T he ir reac t i o ns t o  
the c onfere nc e s , followi ng t hi s  outstand i ng di splay of 
c o -operat io n, are part of the next c hapt er .  
CHAPTER IV 
ANALYSIS OF RESEARCH DATA 
I .  PARENTS '  EVALUATI ON 
In t he hope  o f  o btaining t he parental vi ewpoint 
concerning t he parent-teacher conf erence s ,  t he seventy 
families  who ha d taken part in t he vis itations were 
aske d to answer an evaluative questionnaire . T hey 
received t he questionnaire a few days after taking part 
in t heir last conference of t he s chool year .  I t  was 
assume d that t he parents gave more consi derati on and 
thought to  t he questions after t hey had had some ti me 
to t hink back over what values  t he conferences  had had 
for them and t heir chi l dren. 
In order to insure t he highe s t  pos s i ble return, 
telephone vi sitations and personal co nt acts were made  
wit h  a number of parents .  Sixty-two o r  88. 5 per cent 
of t he que stionnaires were returned. T hrough furt her 
investigation it was learne d t hat t he other eight 
questi onnaires were not returne d be caus e o f  negl e ct or 
indifference . Two famili e s  had moved away . However,  i t  
i s  felt t hat inclus i on o f  t he eight mis sing questi onnaires 
woul d have made very little difference in t he charact e r· 
of response s  shown in Tabl e  I .  Be caus e previous contact s 
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with the parents involved had o ccurred , it was felt t hat 
their responses  would have followed approxi mately t he 
pattern set  by the sixty-two who returned que stionnaire s 'o 
A qui ck survey of the figures  in Table I ,  page 23, 
indi cates  t hat the parents overwhel mingly approved t he 
parent -teacher conferences  and gained a great amount of 
infor mati on fro m the m. I t e ms one and two reveal over 
90 per cent positive answers ; i t e ms t hree and four are 
very close to  85 per cent "ye s "; five , six and seven are 
more t han 75 per cent favorabl e .  
On t he o t her hand , a more t horough analys i s  of t he 
data in Tabl e  I indi cat es  weaknes s e s  in t he program. 
More t han two out of ten parents were not sure t hey 
gained knowledge about how subj e ct matter was pres ent ed .  
Over 22 per cent were doubtful as to whe t her t heir child  
had benefited fro m t he conferences .  Almost one f ourth 
of the parents were not sure they had learned more about 
the subj e ct matt er taught . 
Anot her s hort co ming in reporting pupil  progress  
by the conference met ho d  i s  s hown in  part one , Table I I , 
page 25, where five parents suggest  the continuati on o f  
parent -t eacher conferences  but defini tely want report 
car ds to  be continued also . 
Even t hough faults  may appear in al mo s t  all forms 
of human endeavor , s everal values resulted fro m  parent -
teacher c onferenc e s .  I t  would appear that parent s ,  
teachers , students , school ad ministrat ion, school board 
of d irectors , and the c ommunity in general rec e ived 
benef its from the program. 
22 
Cons iderabl e  rapport was establ ished between 
parents and teachers . In Table I ,  page 23, item two 
reveals that over nine out of ten parents found it 
eas ier to talk with teachers after having had a 
c onferenc e .  Further e mphas is is shown in ite m  four , 
Table III , page 28. Four teachers out of s ix felt they 
had bec ome better ac quaint e d  with parents . Three  
teachers ind ic ated that rapport with parents was 
d evelop e d .  A higher rate of pos it ive answers might have 
been shown exc ept for the fac t that three  parents said 
they had never had d ifficulty talking with teachers . 
The parent -t eacher c onference s  not only improved  
relat ionship s  between parents and teachers , but as  a 
result of the establ ishment of rapport , school c ommunity 
relat ions were also improve d .  Part three , Tabl e  II , 
Parent s '  Appraisals of Conferenc es , page 25, c ontains 
four stat e ments illustrat ing this point . Further 
e mphas is of the value of c onferenc es  to goo d  school 
c ommunity relat ions is stat e d  in the school d istric t  
s uperintendent ' s  evaluat ion of the c onferenc ing program 
found in Append ix A: "Anything that buil ds better publ ic 
1 .  
2. 
3. 
4 .  
5. 
6. 
7. 
a. 
9. 
TABLE I 
PARENTS '  EVALUATION OF CONFERENCES HELD 
IN WI SHRAM ELEMENTARY S CHOOL 
PERCENTAGE 
. ...., <I> rd CQ ·rl 
Q) 0 0 >-i � <I> rd 
iS 
. . • • 
Gained informat io n  con- . . . . . . 
cerning child , report . . . • . • 
cards did not give . . 90o3 . 3.2 . 6. 5 • • . 
. . • • . • 
Found it eas ier to talk . : . 
to teacher after having . . . . . . 
confere nce o . 90.3 . So l . 1 . 6  . . . 
. : . • • 
Know more about what is . . • . • . 
expe ct ed of childo  . 85 . 5  3. 2 . 1 1 . 3 . • 
. . • . 
Would l ike to have • . • • • • 
confere nces next year .  . 83 . 9 . 3.2 . 12 . 9 . . • 
. . . • . • 
Gained knowledge about . . . • • • 
how sub j e ct matter was . . . . . • 
pre s e nted .  . 79.0 9.7 • 1 1 . 3 • . 
• . . • • . 
Felt child had benefited . . . • • • 
from conferences . . 77. 4 . 8. 1 . 14. 5 . • • 
• . . . • . 
Learned more about • . . . • • 
subj e ct matter taught . . 75 . 8  . 12 . 9 . ll o 3 . • • 
. . . • • • 
Think conf ere nce s are a . • . • • • 
waste  of time . • oo.o . 93 . 5  . 6 . 5 • • . 
. . . . • . 
Had s uggestions or . . . . . . 
crit icis ms of confere nce . . 32.3 . 62.9 . 4. 8 • • . 
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relations for the school is very worthwhile and without a 
doubt these conferences did much of that . "  
Although it is recognized that reporting pupil 
progress by this method is not the final solution, most 
parents apparently agree that parent teacher visitationa 
are steps in the direction of educating children in the 
best manner society is capable of doing . Table I, page 
23, shows that 84 per cent of the parents want conferences 
next year and over 93 per cent feel that the conferences 
were not a waste of time. Further emphases on this 
point are stated in part three, Table II, page 25 . 
II . TEACHERS' EVALUATION 
Parental interest and co-operation are very 
important segments of productive parent-teacher 
conferences; however, the teachers' role is of equal, 
if not more, importance to the success of a good parent­
teacher conference program. An attempt was made to 
secure the teachers' attitudes concerning the experiment. 
The six teachers involved in conducting the conferences 
were asked to make an evaluation of the total proj ect . 
The evaluative questionnaires were given to them 
approximately six weeks after completion of the last 
conference . It was hoped that the benefits and values 
of the total pro ject would be more apparent to the 
TABLE II 
PARENTS ' SUGGESTIONS, CRITICISMS, AND 
APPRAISALS OF THE CONFERENCES 
1.  Suggestions 
Continue holding conferences but do not delete 
report cards. (5) 
Continue conferences if they help the teacherso 
(1) 
Teachers should ask the parents more leading 
questions. (1) 
Continue conferences: by all means . (3) 
Conferences should be held in high school. (2) 
Hold conferences in the evenings . (1) 
Send daily work home with child . (1) 
Do away with report cards and have conferences. 
(1) 
2. Criticisms 
Conferences are more benefit to those needing 
improvement . (1) 
Comments on report card sufficient for the 
students with no problem s .  (1) 
Conference is valuable if child is having 
difficulty in school. (1) 
Found it difficult to present questions to the 
teacher. (1) 
Conference with one teacher was quite 
enlightening whereas the conference with another 
teacher was quite the contrary . (1) 
Gained knowledge as to how reading was presented, 
only . (1) 
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TABLE I I  ( Continued ) 
Have never had any trouble talking to the 
teachers. (3) 
Receive no satisfaction looking over a great 
pile of work at end of the year. (1) 
3. Appraisals 
Child felt the parents were really interested 
in his school work and therefore put forth more 
effort. (1) 
Help us understand how our children are doing in 
school. (1) 
Develop closer relationships between parent and 
teacher. (1) 
Gives parents and teachers an opportunity to 
visit and become acquainted whereas otherwise 
they may not do so. (2) 
Have done a lot of good for me and my children. 
(1) 
Have been able to know and like the teachers. (1) 
Appreciate the opportunity for conferences very 
much. (1) 
One of the best ways to become acquainted with 
teachers and know exactly what is going on. (1) 
Calls parents attention to report cards. (1) 
Child had no problems but if he had I am sure he 
would have benefited. (1) 
Conferences are a wonderful thing and a great 
help. (2) 
I am enthusiastic about conferences. (2) 
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teachers after a lapse of time . All six questionnaires 
were answered and returned within one weeko 
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As shown in Table III, Teachers' Evaluation of the 
Conferences, page 28, some teachers were not as 
enthusiastic over the proj ect as were many parents. One 
of the six teachers indicates no enjoyment in 
conferencing with parents because: it was felt that a 
mutual interest in the children's welfare had been 
established in previous contacts with the parents. One 
teacher felt that no advantages worth mentioning had been 
received . It is quite doubtful if two of the teachers 
feel conferences are worth the time and effort required 
to make them successful . Item three, Table III, reveals 
two negative responses in regard to holding conferences 
next year and a comment stating that they were a waste 
of time in some cases . It is interesting to note in 
Table III that two teachers definitely feel the project 
had not improved their teaching . 
On the other hand, a more critical analysis of 
Table III, page 28, shows that the majority of teachers 
said they had gained various benefits from the pro ject . 
Three teachers increased their personal status by 
receiving feelings of achievement and satisfaction in a 
job well done . Four of the six teachers appear to have 
developed convictions that professional growth took place 
TABLE I I I  
TEACHERS '  EVALUATIONS O F  CONFERENCES HELD 
IN WISHRAM ELEMENTARY SCHOOL 
28 
1 .  Enjoyed having conferences with parents . Why or why 
not? 
Comments: 
5 Yes 
0 No 
0 Undecided 
1 Unanswered 
Parents appeared to be very grateful that we 
teachers were taking an unusual interest in 
their children. (1) 
Became more aware of and gained insight into 
students' problems which arose from home 
conditions . (2) 
Parents were friendly and willing to talk about 
their children . (2) 
Enjoyed showing parents the children's written 
work and talking with them was pleasant . (1) 
Expressions of satisfaction were appreciated . (1) 
Received a feeling of achievement . (3) 
Since having previously met most of the children' s  
parents, the mutual interest in the child' s 
welfare had already been established . (1) 
2. Conference project made me a better teachero 
4 Yes 
2 No 
0 Undecided 
0 Unanswered 
3. Would like to hold conferences next year. 
C omments:  
TABLE III  ( Continued) 
4 Yes '  
0 No 
1 Unde cided 
1 Unanswered 
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I will c o operate with whatever plans are made by 
the admini stration regarding conferenc e s o  (1) 
Work might have been done in the time used that 
would have been of s o me benefit to the child. (1) 
One c onferenc e per year should be s uffici ent . (2) 
4 .  Rec eived specific advantages as result of c onferenc e s .  
C omments :  
5 Yes 
1 No 
0 Undecided 
0 Unanswered 
No advantage s  rec eived . (1) 
Became better ac quainted with parent s .  (4) 
C onferenc es  c aused me to make a more thorough 
evaluati on of student s '  performanc es  and 
behavior.  (1) 
Developed rapport with parents . (3) 
Gained c onfi denc e in talking with parents .  (1) 
Gained a wider and c learer kno wledge of  children's 
capacities  and handicap s .  (4) 
An understanding of what help t o  e xp e ct from 
home . ( 3) 
Noticed a t emporary improvement in one child's 
work. (1) 
Better understanding o f  individual attitudes  
and ideas . (2) 
30 
T ABLE III (Continued) 
Parental interest in type of motivati on used . (1) 
Opp ortunity to no te  similariti e s  between parent 
and chi ld .  (1) 
An "all in t hi s  together "  feeling . (2) 
Parents gained an understanding o f  P .  E .  rhythms . 
(1) 
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within the m. This is ind ic ated throughout the ir evalu­
at ions of the pro gram but particularly by the ir re sponse s  
to  items two and three ,  Table III . They feel that the 
c onferenc e pro j ec t  made them better teachers ; moreover , 
they would l ike to hold c onferenc e s  next year .  F ive 
teachers feel they gained spec if ic advantage s .  
Ment ioned mo st fre quently are development o f  rapport and 
better acquaintance with parent s .  
This chapter has atte mpted to  p o int out the 
results of the e xperiment in report ing pupil pro gress  by 
parent-teacher c onferenc es , as shown through evaluat ion 
made by parents ,  teachers , and school  administrat ion. In 
summarizat ion it c an be said that the pro j ec t  c ontained 
several weaknesses  plus numerous benefits . However , the 
values overwe igh and de-emphas ize the faults . 
CHAPTER V 
S UMMARY ,  CONCLUSI ONS , AND REC O MMENDATIONS 
I .  S UMMARY 
The purpo s e  of thi s study was t o  determine if  
the values derived from parent -teacher conferenc e s ,  us ed 
as a supplement to report cards ,  would be  worthwhil e  in 
the Wi shram, Washingt on,  Elementary S chool. T o  obtain 
data for thi s study , the investigat or peti tioned infor­
mati on from the seventy parents involved in the 
c onferenc e s ,  the six teachers who conducted the confer­
ences , and the distri ct superintend ent . Evaluative 
questionnaires were  used for thi s purp o s e . 
The s t e ps involved in s etting up the program 
were ,  introducing the program to  the admini stration, the 
t eachers , and the parents ;  and co-operative planning of 
the following steps by the t eachers and elementary 
principal :  (1) time o f  day t o  c onduct int ervie ws ,  
(2) length of time for each intervie w, (3) number o f  
c onferenc es  to hold i n  one day ,  (4) scheduling of parents ,  
(5) type o f  guide t o  use during conference , (6) recording 
form to  use ,  and (7) evaluati on of c onferenc es . 
Thi s  study also  revi e wed current trends and 
theori es found in re cent literature . More and more 
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s chools are developing parent-t eacher conferenc e s  as part 
of their reporting systems . A number of educators s tated 
that parent-teacher c onferenc e s , properly planned and c on­
duc t e d ,  are the mo st  sati sfac t ory method of reporting 
pupil progress yet devi sed. 
Analysi s of the research data reveale d  s o me weak­
nesses  in the c onferenc e program; ho wever,  the posi tive 
responses  indic at ed gre at er strengths . Weaknes s e s  
appeared to lie  i n  a theory maintained by some parents 
and a few teachers . If the child i s  rec eiving high marks 
and not having trouble in school , what value is rec eived 
in talking with the teacher? Weaknes s es are also  sho wn 
by an indicati on o f  a shortage o f  teacher enthusiasm 
and in remarks that the c onferenc es  may have been a waste  
of time in  c ertain instanc e s .  
On the o ther hand , 84 per c ent o f  the parents 
p oint ed out that they would like c onferences next year 
and 93 per c ent felt that the c onferenc es  were not time 
wasted . The greater portion of the teachers also felt 
thus , as the program had many advantages  for the m, they 
would like to c ontinue the c onferenc es  next year . 
I I .  CONCLUSIONS 
Wi shram, Washington ,  being quit e  small , remo tely 
situated , and having little to offer as a desirable plac e 
to live , somewhat l i mi t s  the superintend ent 's selec tion 
of t eachers . Therefore , the results  of thi s study may 
not be  appli c able t o  larger school sys t e ms .  
From the re sults of this study and t he investi­
gator' s personal experienc e ,  the c onclusions are as 
follows : 
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1 .  A suc c e ssful parent-teacher c onferenc e program 
depends primarily on the amount of de sire and abi li ty 
p osse s s ed by the teac hers involved . 
2. The teachers involved must  po s s e s s  the abili ty 
to c onfer with parents or be  willing to  take measures to  
alleviate their incapabiliti e s . 
3. A thorough in-s ervic e  training program to  
enlighten t he teachers about t echni ques ,  methods , 
pro c edures , and values o f  c onferenc e s  should help solve 
the pro bl e m  previously stated . 
4 .  Teachers involved in c onferenc es  should b e  
all owed t ime from teaching duti es  so  they c an properly 
plan and c onduc t them. 
5. A good c onferencing program als o  r e quires 
go od posi tive leadershi p ,  c o- operative planning , and 
c ontinuous cooperation from the admini strat ion. 
6. Parents should be  drawn into  the planning of 
the program. 
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III. RECO MMENDATIONS 
In order to  ins ure the great est d e gree of s uc c e s s  
i n  using parent -teacher c onferenc es  for reporting p upil 
pro gres s  to  parent s ,  several prerequisites  sho uld be 
c onsidered . They are :  
1 .  The conferenc e pro gram sho uld be  planned by 
parents,  teachers ,  and admini stration on a c o -operative 
basi s . 
2. The pro gram sho uld be entered into as a re gular 
report of p upil pro gre ss  rather than as a new fad in 
educ ation which may be us ed or disregarded by teachers 
acc ording to their whi ms . 
3. Adequat e ti me sho uld b e  provi d e d  for the m. 
Fifte en or twenty minutes  app ears t o  be s uffici ent . 
After-school  sessions sho uld be avoided when po s s ible  
because  teachers may no t be at  their best  aft er a day 
of teaching. 
4. A s ummary o f  the c onferenc e sho uld be  plac ed 
in the pupil's permanent record . 
5 .  Report c ards may best  be c ontinued, at least 
until  the c onferenc e plan has been well developed and 
acc epted by parent s and teachers . 
6. A c ontinuo us plan sho uld be mad e  for 
ori entation of new teachers and parent s .  
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7. Continuo us eval uati on should be a pro je c t  for 
a parent-t eacher gro up .  
8. Meetings with parent s in groups sho uld be 
c onsidered in order to take c are of pro bl ems of general 
interest o ut side of the indivi dual c onferenc e s e s s i ons , 
res erved for c onfidential reporting and exchange of 
informati on c onc erning the i ndivid ual childo  
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WISHRAM PUBLIC SCHOOLS Wishram, Washington 
BO ARD OF DIRECTORS: 
Jam.es E. Jackson, Chairman 
Walter R. Larson, Clerk 
R. w. Leachman 
Dolly L. Graham 
Charmaine L. Cox 
Claude O. Case 
Superintendent 
Orville Ransford 
Elementary Principal 
May 13, 1 95 9  
RE PARENT TEACHER CONFERENCES 
From my own observation and from comments I have 
heard from a number of people I believe the parent 
teacher conferences held this year were highly success­
ful. I think they did much to not only give parents a 
better view of what the teachers are trying to do but in 
a larger sense what the school as a whole is trying to 
do. Anything that builds better public relations for the 
school is very worthwhile and without a doubt these 
conferences did much of that. 
It is possible that they might be held at a more 
advantageous time or perhaps one might have been enough, 
I really have no opinion on that at all. I would hope 
that they might be continued in the future in some form. 
(signed ) Claude O. Case 
APPENDIX B 
LETTER TO PARENTS 
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Wishram., Washington 
October 2, 1 958 
Dear Parents , 
Beginning this fall we are planning to hold a 
series of scheduled parent-teacher conferences as a 
supplement to report cards . 
The plan is to visit with all the parents of 
children in grades one through six. 
Frequently there is information a teacher would 
like to offer the parent ,  and the conventional report 
card cannot c arry it . Also, you may be able to give 
valuable information concerning your child which can 
help the teacher a great deal in working with him or her . 
It has been proven that parent-teacher conferences 
are of great value if all concerned do their part in 
carrying out the plan. I am sure we can depend on your 
support . 
Our main objective is to help your child to 
learn and to grow toward ma turity in a more satisfactory 
manner , and with your cooperation we will be able to do 
a better job .  
I sincerely invite you to the P. T. A. meeting 
Monday , October 13 at 7: 30 P .  M. at which time we will 
present more details concerning the program and attempt 
to answer questions you may have . 
You will also have the opportunity to meet the 
teachers at this time . 
Respectfully , 
Elementary Principal 
APPENDIX C 
CONFERENCE APPOINTMENT FORM 
Dear Mr .  and/or Mrs .  
Would it be pos sible for you to come to school 
43 
for your conference with me regarding progres s, 
on , from to 
o ' clock? 
If this is unsuitable, please indicate below 
when you could come. 
Sincerely, 
I (can, can not) come on at • 
��������
���-
0th er preference 
Signed 
APPENDIX D 
A GUIDE SHEET FOR PARENT-TEACHER CONFERENCE 
OF PUPIL PROGRESS 
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This guide is intended to direct the discussion 
between the parent and the teacher regarding the child ' s  
progress in school and to aid the teacher in planning for 
the conference . Space is allowed for teacher ' s  comments 
regarding conference and information which might be 
pertinent to the child ' s  progress . 
This guide sheet should become a part of the child ' s  
permanent record . 
Date 
Child's Name Grade 
---------
Conference Held With 
-------------------------------------
Relationship to Child 
Teacher 
-------------------
Growth in Specific Areas 
Language or English ------------------------------------� 
Arithmetic 
Social Studies 
Reading 
------------------------------------------------� 
Spelling -----------------------------------------------
Science 
----------------------------------------------�
Writing--
-------------------------------------------------
Music 
APPENDIX D 
P .  E .  
Social Growth and Habits 
Work Habits 
Social Habits 
Health Habits 
Teacher's comments regarding conference can be 
written below . 
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APPENDIX E 
SAMPLE REPORT CARD 
Klickitat County Public Schools 
Klickitat County, Washington 
MRS. GRACE M. FORRY, County Superintendent 
ELEMENTARY GRADES 
Report of ........................................................................................................................ . 
.......................................................... Grade ..................................................................... . 
For the school year ending . . . . . . . . . . ... . . . ........... . . . . . . . . ............ . . . . . . ... . . . . ... . . .  , 195 ....... . 
reacher · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · ·· · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · ·· · · · · · · · · · · · · · · · · · · · · - · · · · · ·· 
To Parents : 
The .purpose of this report is to give parents information concerning 
;t'he work done ·and improvement being accomplished by their child, so 
that they may co-operate wlth the teaCiher in securing the best results 
possible. Parents are cordially invited to visit the school as often as 
possible. 
GRADE ASS'1GNMENT 
1. Promoted .......................... <.. .. ) } 
2. On Trial ............................ ( . __ . ) ..................................... Grade 
3. Retained . . . . . . . . . . . . . . . . . . . . . . . . . . . .  ( . . . .  ) 
. . . . . . . . . . . . . . . . . ................................ . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  Teacher 
FIGURE 1 
PAGE 1 OF SAMPLE 
REPORT CARD 
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APPENDIX E 
REPORT ON SCHOLARSHIP 
Six Week Periods 
1 2 3 4 5 6 Av. 
LANGUAGE OR ENGLISH I I I I I I I I 
. 
1. Ex��fe�--����-��-
t
�--���-i:�-���������---------- 1 ---------- .......... - - - - - - - - - - ' - - - - - - - - - - ! - - - - · · · · · ·  · · · · · · · · - · l · · · · - - - - - - 1 
Written ............................... ................... 1 .. . .... . .. . . .... .... ... .... ... 1 ..... . . ... 1 .......... - - - - - - - - - - 1 - - - - - - - - - - 1 
ARITHM!TIC I I I I I 11 I I 
1. Knows 
'basic number of facts and I I I I I I 
. 
•processes - - · · · · · · · · · · · · · · · · · · · · · · · ·· · · · · · · · · · · · · · · · · · · · · ·  / · · · · · · · · · · 1 · · · · · · · · · · / · · · · · · · · · - 1 - - - - - - - - - ·  - - - - - - - --- ----------l�---------1 
2. Solves pmblems of grade level .. . ....... 1 - - - - - - - · · ·  . . . .. . . .. .  1 ...... .... \ . . ....... .  --------- ........ ..\. . ... .... . 
GEOGRAPHY - - - - - - - -- · · · · · · · · · · ·· · · · · · · ·· · · · · · · · · · · · · · · · - · · · - - i .. . .. . .... 1 .......... 1 .......... 1 .......... 1 .......... 1 .. . ....... 1 . . .... . .. . 1 
HISTORY OR SOCIA•L SCrENCE ................ 11 . .. .. . . . .. \ ...... .... \ .......... \ .. ... .... .  \ .......... \ .. ....... . \ .. ........ \ 
UAW NG I I I I I I I I 
�: �:i:u:
·
·
· 
: :  
· 
: :
·
::::::::: 
· 
: :.:::::::
·
::::: I · . ·:·::::: I ::·:::·:::! ·::::: : :  I :::·:::: :::::: :: : :: ! ::::· ·::: ! 
SPELLING I I I I I I I I 
1. SpeUs correotly in daily writ en work / - - - · - · · · · · I · · · · · · · · · - . . . ....... l .. ... . . ... 11- - - - · · · · ·  :· - · ·· · · · · · l · · · · · · · · · · I 
2. Spells cqrirectly ·required lists of words I I \ I I 
I I I 
I I 
I I I SCIENCE · · · · · · · · · · · · · · · · · · · · ·· · · · - · · · · · · · ·· - · · · · · · · · · · · · · · · · - · - · · · · - 1 - - - · · · · ···- 1 - - - - · · · · · - 1 - - - · · · · · · ·  . . . . . . .... - · · - · · · · · - 1 - - - - - - - - - - 1 - - - - · · · ···- 1 
HEALTH · · · ·· - · · ' - · · · · · - · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · - ' · - - - - - - - - - ' - - - · · · · · · · ' · - · · · · · · · · ' - - - - · · · · · · ' · · · · · · · · · - ' - - - - - - - - - - ' - - - - - - - - - - ' 
WRITING I I I I I I I I 
1. Uses good form in written work . . . . . . . .  · · · · · · · · · · I · · · · · · · · · ·  . . . . . . . . . .  · · · · · · · - - · ! - - - · · · · · · · l · · · · · · · · · · l - - - - - - - - - - 1 
2. Meets gr>ade standar>ds . ... . . ........ .. ............ . .. . . . . .. .  1 . . ........ .. . . . . . ... ---------- 1 -- - - - - - - - - 1 ---------- 1 -- - - - - - - - - 1  
MUSIC I I I I I I I I 
1. Enjoys singing · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · ·  l · - · · · · · · · · 11·�- - - - - - - - 1 · · · ·· · · · · · 1
1
· - · · · · · · · · l · · · · · · · · · · l · · · · · · · · · · i · · · · · · · · · · I 
2. True voLce pitch · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · · ·  1 · · · · · · · · · ·  - - - - - - - - - - 1 - - - - - - - - - - · · · · · · · -- - 1 - - - - - - - - - · j · · · ·· - - - - - - 1 - - - - - - - - - - \ 
3. Shows interest in good music - - - - - - - - - - - - - - 1 - --------- 1 .......... .. ... ... .J .. ... . ... l ... ... .... 1 - - - ·------ 1 -- - - - - - - - - 1 
I I I 
I 
I I I 
I ART - · · · · · · - · · · · · · - - - - - - - - - - - - - - - - - - - - - - - - - · · · · · - - - - - - - - - - - - -- - - - - - - - - - - - - 1 - - - - - - - - - - 1 - - - · · · · · - - 1 - - - - · · · · · · · · · · · · · -- - 1 - - - - - - - - - - 1 · - - · · · · · · - 1 - - - - - - - - - -
· · · · · · · - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - · · · · · · · · · · · · · · · · · · · · · · · · · · · · - · · · - - - - - - ' - - - - - - - - - - ' - - - - - - · - - - ' - - - - - - - - - - ' - - - · · · · - - - i .. ... . .... / . .. .. . . ... l . .. .. ..... I 
I I I I I I I I 
- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - · - - - - - - - - ·  1 - - - - - - - - - - 1 - - -------- 1 - - - ------- 1 - --------- / . . . . . . .... 1 . .. ....... 1 - - - - - - - --- I 
EXPLANATION OF GRADING MARKS 
FIGURE 2 
PAGE 2 OF SAMPLE 
REPORT CARD 
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APPENDIX E 
REPORT ON HABITS 
Six Week Periods 
WORK HABITS 1 2 3 4 5 6 
I I 
I 
I I 
I 1. Gives best efforts to work .............................. I ... .:. ..... . . . . . . . ... . . . .. . . . . .  · · · - · · · · - 1 - - - · · · · · · - 1 - - - · · · · · ·  I I I I 2. Works ·independently · · · - · · · · · - · - · · - · - - · · - · - - · · · · · · · · · · · · · · ·  1 - - · · - - - - - ·  - - - - - · · · ·  - · - · · - - - - - - - - - · · - · · ·  · - · · - - - - - - 1 - - - · · · - - - - 1 
I I 
3. Does accurate work · - - - · - - · - - · · - - - · · · - - · - - · · · · · · · - · · · · · - - - - ·  1 - - · ··-·--- - - - · - - · -··· - - - - - · - · · ·  --·-··-- · · - - - - - - - - 1 - - - · - · · · · -
I I 
4. Does neat work · - - - · - - · - · - - · · - · · · - - - - - - - - - · · · · · - · - · - · · · - - - · - - · · - 1 - - - - - - - - - - 1 - - - - - - - · - ·  - · - · - - - - · - - - - -·--·-- . .. . . . . ... 1 . .... . ... . 
5. Finishes what is started ........................ .. ........ 1 ...... . ... . . .... .... . .. ....... .. ....... . .. ... . . ... 1 ..... . . ... 1 
6. Is caTeful in use of materi·als and supplies ! ...... ... . . . ........ · · · - · · · · ·  ..... ..... . . .... .... ! ......... . 
I I I 
7. Is on time with work · · ·:· · · · · · · · · · · · · · · - · · · · · · · · · · · · · · · · · · ·  / · - · · · · · · · · 1 ·········· . . . . . . . . . . .......... · · · · · · · · · · / · · · · · · · · · · I 
8. Miakes good use of free time ... ................ . . ...... 1 . . ... . . ... . . .... . ... . . . ....... . .. .. . .... . . . . . . .... 1 . . . . . . .... 1 
SOCIAL HABITS 
I I I I' I I I 
1. Controls unnecessa!l'y whisp·ering · · · - · · · · · · · · · · · · ·  / - · · - - · - - · · / · · · · - - - - · · / · - · - - · · · · · / · · · - · · · · · · / - · · · · · · · · ·
/
· · · · · · · - · · / 
2. Keeps desk clean · · · - · - · - · · · · · - · · · - · · · · · - · - - · · - · -· · · · · · · - · - · - · ·  1 - - - - - - - - - - 1 - - - · - - - - - - 1 - - - - - - - - - · 1 - - - - · · · · · - 1 - - - - · · · · · - 1 - - - · · · · · · - 1 
I I I I I I I 
3. Co -operates in work and play · · - · · · · · · - · - · · · - · - - · · · · ·  1 - - - - · - - - - - 1 - - - · - · - --·
.
· - · · - · - · · · 1 - - - -· · · · · · 1 - - - - ····-· 1 - - - · · · · · · · I 
4. Keeps personal belongings ·in proper place 11. _ _ _ _ _ _ _ _  J _ _ _ _ _ _ _  _J _ _ _ _ _ _ _ _ _  . . ..... .. J .. .. . . . .  J . . .. . . . J 
5. Is <responsible for playgmund equipment . / . . .... . . .J . . . . . . .  .J . . .... ... ... ... . . . .  / .......... / .......... / 
I I I I I 
I 6. Controls temper · · - - - - - · - · - · - · · - - · · · · - · - · - · · · - - - - · - · - - · - - · - - - - · - · · ·  1 - - - - - - - -- - 1 - - - - - · - -· ·  - - · · - - - - · ·  - - · - · - · · · - 1 - - - - · - - - - - 1 - - - · · · · - · ·  I I I I I I 
7. 'Shows inttiative · - · - · · - - · - - · · · · · · · · - · - - - · · · · - · · · · - · - · · - - - - · · - · - · -· ll - - - · · - · - - · ll . . . . . . . . . .  1 - - - - - - - - · ·  - - - -· - · - · · ·/ - - · - · · · · · -/ · - · · · · · - · ·II 
8. Is dependable · · · · - · - · · - - - - · - · · · · - · - · - · · · · · · - · · · · - · - · - - · - · - · · · - · · · · ·  1 - - - - - - - -.  - 1 . . . . . . . . . .  - - - - - - - - · ·  - - - - · - · · · - 1 - - - · · - - - - - 1 - - - - · - · - - - 1 
HEALTH 
I I I I I I 
1. Has good posture - · · · · · · · · · · · · · · - · - · · · - · · - - · ·· · · · · · · · - · · · · · - ····· 1 - - - - - - - - - - 1 - - - · - · - ···· - · · · - - - - - ·  · - · -· - · - · · ·  . . . . ... . .. l . . ... .. ... J 
2. Has good lunch ·room habits · - · · · · · - - - - - - · - - · · · · · - · - - ·  ' --------.J . . ..... J . . .. . .... - - - -· - · · · ·  . ..... .... / .......... ! 
I I I I I I 
3. Comes to school clean . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . ......... 1 - - · - - · - - · - j · - · · - · · -··· 1 · - · · · - · · · · j,- - - -· · · - · ·  - · - · · · · · · · 1 - · · · · · · - · · 1 
4. Keeps hands and materials from mouth .... 1 - - - - - - - - - - 1 - - - - - - · - - ·  - - - - - - · - - - l - - - · · · · · · · l . .. ... . . .. 1 . . . . . • . . . .  1 
I I I I 
I 
I I 
5. Keeps teeth clean ... ... ...... . .. ....... ... . . . . . . .. .. ... ......... .  1 - - - - - - - - - - 1 - - - - - - - - - · 1 - - - - - - - - - · 1 - - - -· - - · · · ·  - · - - · · · · · - 1 - - - - - - - - - - 1 
I I I 
I I 
I I 
6. Weight · - · - - - - - · - · · · · · - · - · - · · · · · · · · · · - - · · · · · · - · - · - · · · · · · · · · · · · · · · · · · · · · · · · ·  1 - - - - - - - - - - 1 - - - - - - - - - - 1 - - - - - · - · · ·  - - · - · · · · · ·  - - - - - - · · · - 1 - - - · · - - - - · 1 
Six-Week P·eriod 
Days Present 
Days Absent 
Times Tardy 
ATTENDANCE RECORD 
1 2 3 
FIGURE 3 
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APPENDIX E 
TEACHER'S COMMENTS 
. l ', 
1st Six Weeks: ............................................... ............................................................................... : 
2nd Six Weeks: ............................................. . ..................... .............................. ......................... . .  . 
3rd Six Weeks: ........................................... . . . . ............................................................................... . 
4th Six Weeks: .............................................................................................................................. . 
..................................................
............................
..
..
..
....
..
.
..
.......
..........................................................................................
..
........ 
5th Six Weeks: .............................................................................................................................. . 
............................................................... . .
..
......................
................................................................................................... 
........................
.................... ........... . .. .
..
...
..
.
..
............. ......... 
_ _  ............................................
..
.................................. ... .... . 
O O O O O  .. O O O O O O O U 0 0 0  .. 0 0 0 • • • • • o o o • H o o o • o oO O O O O. O o o • • · ·- - -- - - - - - - - ---- - - - - - - --- - - - - - - - - - - -----·---------- ·-- - - - · - - - - - · - - ---------·--
-
·----------·-······
'
- · · · · · · · · ·  
SIGNATURE OF PARENT 
1st Six W·eeks: ............................................... ............................................................................... . 
2nd Six Weeks: ............................................. ............................................................................... . 
3rd Six Weeks: 
Mh Six Weeks: 
5th Six Weeks : 
........... ................................... . ................ . ...... ............................... , ....................... . 
FIGURE 4 
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REPORT CARD 
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APPENDIX F 
EVALUATIVE QUESTIONNAIRE TO TEACHERS 
Please fill this out as accurately as you c an and 
return to me at your earliest  c onvenienc e .  
Thank you, 
1 .  Did you enj oy having c onferenc es  with the parents?  
Why or why not? 
2 .  Do you think thi s pro j ec t  has made you a bett er 
Yes No 
teacher? Yes No 
3. Would you like to  hold c onferenc e s  next year? 
Yes No 
4. What specifi c  advantage s have c ome to you as a result 
o f  thi s pro j ect?  
APPENDIX G 
EVALUATIVE QUESTIONNAIRE TO PARENTS 
5 1  
Dear Parents , 
As part o f  our efforts to  evaluate and improve our 
Parent Teacher C onferenc e s  I would like for you to  answer 
the following que stions and return this form to me as s o on 
as possible . Please be  sinc ere and give each que stion 
serious thought . Your signature i s  not nec essary unl e s s  
you prefer.  
Thank you ,  
Underline your response , 
Yes No Undecided 1 .  Have you gained information c on-
c erning your child  which our 
report c ards d o  not give? 
Yes No Undecided 2. Do you feel your child has bene-
fited from thes e  c onferenc es?  
Yes No Undec ided 3 . Do you f e el you know more about 
what is expec t ed of your chi ld? 
Yes No Undecided 4.  Have you learned more about the 
sub j ec t  matter taught to your chi ld? 
Yes No Undecid ed 5 .  Have you gained any knowledge about 
how sub j ec t  matt er i s  pres ented to 
your child? 
Yes No Undecided 6. Do you find it easi er to talk to 
your child ' s  t eacher sinc e  having 
the c onferenc es?  
Yes  No  Undecided 7. Would you like to  have the c onfer­
enc es  held next year? 
Ye s No Undecided 80 Do you think the c onferenc e s  are a 
waste  o f  time ? 
Yes No Undecided 9. Do you have any suggestions or 
criticisms conc erning the c onfer­
enc es?  If so wri t e  them below or  
on the back of thi s sheet . 
